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Examples of Supporting Evidence

Below are actual examples of teacher’s supporting evidence that were included in the Inquiry
Plan.

Guidelines for supporting evidence:

o Content within the Inquiry Plan itself should constitute most of your evidence. However,
supporting evidence can be included if PRTs cannot demonstrate sufficient proficiency
against particular Australian Professional Standards for Teachers (APST). PRTs can
have up to 10 pieces of additional supporting evidence.

« Brief annotations may be added to explain the supporting evidence if the connection
between the piece of evidence and the descriptor is unclear.

e« PRTs can form their evidence into an evidence set. For example, you may have notes
from all 3 observations. You can combine these notes into 1 evidence set. The evidence set
would count as 1 piece of evidence.

e The supporting evidence must be de-identified and must be less then two years old.

e Supporting evidence can come from outside of the Inquiry Plan but you must complete the
Inquiry Plan process.
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Supporting Evidence —Lesson Plan:

This lesson plan evidences multiple APST descriptors. Short annotations are included on the

lesson plan.

Trigonometric Ratios

Gra d-:-

Subject: Mathematics

Topic: Trigonometric Ratios

Lesson #: 15
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Learning Intention: have established challenging
l@arning goals (3.1)
| ean apply trigonometrie ratios to selve warde lems.
Success Criteria:
* | can rapresent information in a diagram
* | can find unknewn side lengths using sine, cosine and tangent ratios
me working out
Steps of Lesson Resources
| have defailed he Opening: Talk through and copy Learning Intention
lessan F"'r" and Suceess Criteria on the board. Activate
including|how .
activities hill be students’ prier learning from foatball post | have included a range jof
struciure investigation with | NN resources (3.4)
according to the
cchoal's Explicit Intraduce worded problems as real world
Instructioy Model application of trigonometric ratios. /—\
(3.2) Ask questions,
5 min ) ) * Omnicalculater
* What real word problems might we selve using
"I do” triganametrie ratios? \V/
* |nthe real world, would we be provided with a
diagram?
Timing and steps * What is the minimum amount of infermation we
aof lesson require te find an unknewn side length and for
demonstrage angle?
content sejaction
AnNad organgs=uoel —
(2.2) "We do = You do”
Lesson Development: Complete Question 1 and
Question 5 on sereen with student input. Emphasise
) ) ) ) . Cazoom
) the importance of correctly labelling sides (ie.
40 min worksheets =
opposite, adjacent and hypotenuse).
answers
Students complete questions in their booklet and
then mark their work.
I
Closure: Students complete Leaming Walk Prompt *  Learning Walk
10 min comp g P g —
sheet guided by |GG Prampt Sh
I
a———

P2F — Examples of Supporting Evidence — 2025



~—= TEACHERS

((()j REGISTRATION

BOARD TasmaniA

Supporting Evidence — Educational Adjustments:

This item of evidence demonstrates the adjustments the teacher has made for a particular focus
learner. Their annotations have been included on the document.

EDUCATIONAL

Ad justments
I
_—r———

Here | outline the physical, ﬁ
social and developmental

characteristics of the student
(1.1).

. -njoys music, specifically playing guitar
e He expresses empathy toward others

Possible presenting behaviours:

. .equires help getting organised for a lesson
e He will often not directly answer a question

. ’il! likely not engage without teacher or peer support
Self-exits / not arriving to class

Set short tasks with frequent in class brain breaks
® Reguires differentiation

e Give 1:1 assistance

* Repeat questions calmly and firmly until you get a response
Offe break (it is rare that he will ask)

If ets loud, offer a break as this means he is escalating

all -for self-exits/late to class

TA time/Alternate timetable:
Wednesday — Period 2, 3, 4, 5 Hands on Learning

| provide strategies to support the full
participation of Student R, who is a student with a
disability (1.6)
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Supporting Evidence — Communication with a Parent:

This email correspondence with a parent evidence’s multiple APST descriptors.

@ Vampire Hunter Fluency Passage.pdf o

197 KB

Hi

| hope you have been well. We have continued our Reading Fluency practice today, with the topic of
Vampires.

A couple of videos to watch on the topic before practising reading aloud for fluency, with the attached
narrative passage about a vampire hunter:

Vampires (Folklore, fantasy, and fact) https://voutu.be/ 0ThKRmySoU

Vampire Hunters investigate an unsolved death in Arizona: https://voutu.be/65 gqwpRbCWk

LeD(now we are doing Reading Fluency tasks about Zombies tomorrow!

Kind regards,

Annotation:

e “APST 1.2 - This email thread demonstrates my understanding that the student requires a
safe and supported space to begin their read-aloud practice.”

e “APST 1.5-1 have shared a range of different resources and tasks that are accessible for
the student from home. By mentioning Zombies in this email, | had the student in class
fully engaged.”

e “APST 3.7 - By providing this communication with the parent and explaining the tasks |

am engaging them in the process. Additionally, | am prompting them to practice
reading fluency with the student.”
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Supporting evidence — Teaching Task:

This task links to multiple APST descriptors. The annotations have been included at the bottom of
the document.

Grade 9 Maths - Space

First Nations Star Stories Project

Rubric
Beginning Approaching At Standard Above Well Above
Standard Standard Standard
Australian
standard to e
reached by the
and of the year.
| can apply the With support, | | can apply the | can apply Ehe I can apply the | apply the enlargement
enlangsmant can enlage anlapgsment enlargerment enlargement transformation to images
transformation to shapes, transfarmation to images transformation 1o Eransformation o of shapes and objects
shapes and objects of shapes and chjscts images of shapes images of shapes and | and interpret results in
using dymarmic and interpret results mind obj=cts and objects and intenret situations that reguires
grometry software as when the centre of inber pret results. results when using muitiple thinking steps
approgriate; identify enlangement is provided. decimal and non- and irraticnal scals
and axplain aspects wnit frsction scals factors for relating
that remain the same factors. lenmgth to area and
and those that changs length to volume
[ACOMEEPO2).
Introduction

For thousands of years, Aboriginal Tasmanians have passed down
information significant to survival and navigation through oral traditions. The
canopy of stars including the Sun, the Moon, constellations, meteors and

aurorae, is a form of traditional text which informs practice on land.

With the arrival of European colonists, Tasmanian astronomical knowledge
was interrupted and dispersed. The information in this document is
knowledge that has been reconstructed from historical documents such as
diary entries and compiled in the following article:

Reconstructing the Star Knowledge of Aboriginal Tasmanians by Michelle

Gantevoort, Duane W. Hamacher and Savannah Lischick.

Thiz task was appropriately scheduled during NAIDOC week. The task is an
opporiunity for students, particularly First Nations students, to leamn and celebrate
Aboriginal culture. The task is based on a high-quality research paper and was
collated with the help of the school's Aboriginal Support Officer. This process and

product are evidence of the following standards: 1.4, 2.4, and 6.3.
\ /
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